Introduction

34
Stereotypes are defined as "beliefs or associations that link whole groups of people with 35 certain traits or characteristics" (Kassin, Fein, & Markus, 2011, p. 148 ). This definition implies 36 that stereotypes consist of two parts; they link a group (e.g., East Africans) to specific traits 37 and/or performance outcomes (e.g., good at running marathons) by generalizing across group effect of stereotypes on group members' performance in achievement settings is called 44 stereotype threat (ST) . Since the seminal paper by Steele and Aronson (1995) , the detrimental 45 ST effect has been demonstrated in numerous empirical studies, many of which are cited 46 throughout this paper, using cognitive or motor performance tasks. 47 The effect of ST is insidious in several ways. First, ST can affect performance even 48 without the performer's awareness that a stereotype has been activated (Steele, 2011 Spencer, 1998) , even if the performer does not believe the stereotype (e.g., Huguet & Régner, 53 2009). Third, stereotypes can be pervasive, existing ambiently in performance environments 54 (i.e., "in the air"; Steele, 1997) . Fourth, although the effects of racial and gender stereotypes 55 STEREOTYPE THREAT IN SPORT 4 have been more commonly studied than others because gender and race are two of the most 56 important social categories (Macrae & Bodenhausen, 2000) , countless other groups are 57 stereotyped, leading to ST. For example, there may be stereotypes associated with sexual 58 orientation, socioeconomic status, disability, illness, age, height, weight, dominant hand or foot, 59 etc., that represent beliefs about a group member's ability to perform in sports. Therefore, 60 addressing ST is an important challenge facing various stakeholders in sport settings, such as 61 athletes, coaches, and sport psychologists. 62 The central aim of this paper is to inform sport psychologists working with athletes about 63 ST research and identify and recommend potentially effective approaches to reduce the negative 64 effect of stereotypes in sport. In the sections that follow, the literature on ST in sport is reviewed focuses on research incorporating motor (e.g., sport) performance tasks, while occasionally 69 drawing from the literature on cognitive (e.g., academic) performance. Following these sections 70 is a section briefly highlighting priorities for future research. Thereafter, the focus of the paper is 71 on recommendations for applied practice in sport.
72
What Stereotypes Exist in Sport? 73 There are many stereotypes about various groups in sport. In this paper, we maintain a 74 broad definition of "sport" to include competitive team and individual sports, disabled sport, 75 senior sport, and physical exercise. It is important to note that stereotypes may vary across each 76 of these subtypes of sport, specific sports, and even for different specialties within a sport. White athlete. These stereotypes were apparent in the way people evaluated an athlete's 82 behavior in a study by Stone, Perry, and Darley (1997) Stone et al. (1999) . In this study, a golf putting task was framed as a measure of either natural 147 athletic ability or sport intelligence. White participants performed worse than controls when led 148 to believe that the task measured natural athletic ability, while Black participants performed 149 worse than controls after they were told that the task was a measure of sport intelligence.
150
The ST effect associated with the stereotype that women are athletically inferior to men 151 has been examined in studies such as Hively and El-Alayli (2014) and Stone and McWhinnie 152 (2008) . Both of these studies incorporated a threat condition, in which the performance task was 153 framed as a test of natural athletic ability that would reveal gender differences. In the former 154 study, which included university women's and men's basketball and tennis athletes, women 155 performed worse than men in the threat condition, but not in the "no threat" condition (Hively & 156 El-Alayli, 2014). In the latter study, women in the threat condition performed worse than 157 women in control groups who instead were told that the task was a test of psychological factors 158 or would reveal racial differences (Stone & McWhinnie, 2008) . Some studies have investigated (e.g., from "women simply are not good at this" to "even the best players miss sometimes").
265
Although anxiety appears to play a role in ST, it is too simplistic an explanation on its own, 266 according to Schmader and Beilock (2012) , who maintain that ST is a complex phenomenon 267 involving both cognitive and affective processes. soccer dribbling task after provoking either a performance-avoidance context (by telling the 311 students that the task would be used to identify below average ability) or a performance-312 approach context (by telling the students that the task would be used to identify above average 313 ability). Among girls in the control group and boys in general, the performance-avoidance 314 context resulted in poorer performance on the task, suggesting that performance-avoidance goals 315 may be generally worse for performance than performance-approach goals. However, 316 interestingly, the opposite was observed in girls reminded of a negative stereotype (told that the 317 study would examine differences between girls and boys). That is, they actually performed 318 better in the performance-avoidance context than in the performance-approach context.
319
Although these results are counterintuitive, they are consistent with regulatory focus theory.
320
In sum, the ways in which ST affects performance are complicated, and research on the 321 mechanisms of ST is ongoing. Emotions, attention, and motivation all appear to play a role. 322 However, which process is the most important one seems to depend on the specifics of the 323 performance tasks and the situation the stereotyped performer is in. Tailoring interventions to particular identity groups, sports, and task types is also an important 349 consideration for future research. learning a motor skill without explicit step-by-step or rule-based knowledge (Masters, 1992) . 366 Another approach is analogy learning, which uses biomechanical metaphors to teach motor skills 367 in a more holistic manner (e.g., "To hit a tennis backhand, move your arm as if throwing a would be to train athletes to use task-holistic self-talk (e.g., the word "swing" before a golf putt). Another strategy that reminds people that they themselves and others are more complex 414 than being a representative member of one single social group is the concept of subgrouping. 
435
In other words, it is important to emphasize an incremental view of performance. This means 436 that sport psychologists and coaches should give athletes feedback that focuses on effort and 437 process (e.g., "Great job, the effort you put into your preparation paid off" or "We're putting 438 together a training program to make your balance, agility, and speed even better") instead of 439 natural, innate talent (e.g., "Great job, you truly are a gifted athlete" or "It's okay that you aren't 440 the most technical player because your pace and power makes up for it"). Owing to the fact that (e.g., "When the going gets tough, the tough get going", "We will rise above", "Struggle today. 
